In the teacher-centered classroom model, learning takes place in the classroom with the teacher's explanation and reinforced by homework. In the flipped learning model, information and comprehension stages of learning are aimed to move out of the classroom environment by using technological tools. In this way, students become familiar with the topic of class, and it is possible to advance to learning stages such as analysis, synthesis and evaluation in the classroom environment. In this research the learning objectives and elements of the flipped learning application were determined and ranked according to difficulty levels that is necessary to build the concrete infrastructure required for students to self-evaluate their playing skills. Since the piano field requires the use of both visual and auditory material, instructional videos are used in flipped learning practice. The purpose of this research is to determine the improvement of students' self awareness on accurately playing piano in two different teaching methods. To achieve this goal, a single-group pretest-posttest research design was used. A total of 98 students from Ankara University Primary School Teaching and Preschool Teacher Education Division participated in the research. To assess students' progress more accurately, a rubric with four criterias: tempo, rhythmic accuracy, melodic accuracy, and fingering developed by three field specialists, used for self-assessment and expert assessments of the performances was applied on the basic skills of learning piano. After the flip learning application, the difference between students' own scores and the performance evaluation scores of the experts significantly decreased. It emerged that flipped learning has increased selfassessment levels by providing performance awareness to students. 
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STRUCTURED ABSTRACT
Learning is an enduring change in behavior or a skill to behave in a given fashion, which results from practice or other forms of experiences. There is a need for intensive, multi-faceted, planned interactions to ensure effective and sustainable learning. Different kinds of active learning practices are emerging in the field of scientific research in recent years regarding the nature of learning that aim to increase interaction in education. One of these approaches is the Flipped Learning Classroom.
In the flipped learning model, in contrast to the traditional classroom model, information and comprehension stages of learning are aimed to move out of the classroom environment by using technological tools. The purpose of this approach is to transform information obtained in-class time into a higher level learning environment where analysis, synthesis and evaluation are done
In the field of music, performance skills are exhibited at each lesson. Thus, it is expected that the student will have to make an accurate assessment between his / her performance and expected performance.
A student who can assess himself correctly will have performance awareness during his own individual working time and will have a faster development than students with a low level of musical playing awareness. In other words, the students will be their own teachers.
The purpose of this research is to determine the improvement of students' self awareness on accurately playing piano in two different teaching methods. Whether there is a significant difference between the self-assessment and the expert assessment scores on the traditional teacher oriented teaching method and the flipped learning application were aimed to be investigated. To achieve this goal and to assess students' progress more accurately, a rubric with four criterias: tempo, rhythmic accuracy, melodic accuracy, and fingering is used.
Flipped learning has implementations in areas of science for a few years. But it is new at skill oriented fields such as music education. This research is important in terms of testing the effectiveness of the flipped learning approach by transferring it into the music field.
In the learning process, higher level learning stages such as analysis, synthesis, and evaluation can be reached by the flipped learning approach. This study is crucial in terms of using cognitive strategies both for transforming knowledge into skills and transforming skills into a performance.
This study is a pre-experimental design conducted within a single group pre-test-post-test model. In a single group pre-test-post-test model, the independent variable is applied to a randomly selected group. Both pre-test and post-test measurements are applied.
In this study, whether there was a difference between the traditional teaching method and the flipped learning model in terms of students' self-assessment scores and expert evaluations was examined. In order to achieve this aim, a teacher-centered music lesson was delivered to 98 students and self-assessment forms were taken as pretest. Then flipped learning model was applied to the same students. After
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The study group of this research is composed of 98 pre-service teachers studying in their 2nd and 3rd years in the departments of Early Childhood and Elementary Education at Ankara University, Faculty of Educational Sciences.
During the selection of the songs used in the research, a song repertoire was formed based on school songs that can be played at the beginner level of the piano education. Among the school songs that preservice teachers in the departments of early childhood and elementary school can use in their professional lives, "postacı" and "yaşasın okulumuz" were selected for this research. Considering the maturation situation, slightly higher pieces were selected for each application.
In this study, a rubric, developed by three field specialists, used for self-assessment and expert assessments of the performances of early childhood and elementary school pre-service teachers was applied on the basic skills of learning piano. The four basic skill areas aimed to be measured by the rubric were tempo, rhythm, melody and finger technique. All the students scored between 0 and 4 points in each category according to their performances. In all categories, the total score of the best performance is 16.
In the flipped classroom there were 20 instruments available for piano practicing at the same time. Students have found the opportunity to practice songs in the classroom with their headphones on. At that time, the teacher observed the students' work by walking among them and gave feedback. In addition, students have the opportunity to interact with each other and work on their pieces.
Following the interactive in-class time, every student played the piece separately. Their performance was recorded as well. After performance, they were asked to assess themselves with the same rubric presented before.
In this research, traditional classroom system and flipped learning approach were applied during music courses of pre-service teachers registered at Ankara University, Faculty of Educational Sciences, Departments of Elementary Education and Early Childhood Education. Selected pieces were studied according to these two methods and at the end of the study students' performances were recorded. Scoring rubric was used to measure the effects of flipped learning on students' selfassessment levels. Scores of students and field experts were evaluated through the same rubric. The results obtained from the measurements were in accordance with the purpose of the study.
After the traditional classroom model and flipped learning sessions have been implemented, the difference between expert and students' evaluations has been closed in favor of flipped learning in terms of the tempo, rhythm, melody and finger technique sub-dimensions of the
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Although there is a wide range of separate resources on selfassessment and flip learning in related literature, no publication has been found on the effect of flipped learning on self-assessment. In order for the self-assessment process to be successful, it is necessary to state the expected performance from students and sub-dimensions of the performance clearly. In this way, students can better assess their own performances. The instructional videos prepared within the scope of this research were delivered to the students one week before. The content of the videos includes both theoretical and practical information. The last part of the video shows the final expected performance from the students. In this context, it can be said that flipped learning has provided selfassessment skills and performance awareness for students in terms of clearly providing expected performance and sub-dimensions of the performance.
In the traditional classroom model, the teacher tells the subject and assigns homework to students to complete at home. It is very likely that students will miss important points for reasons such as not being able to listen to the lesson or not taking good notes. In the flip learning, the students work with video before the lesson. Working with video allows to listen to points that are not understood. Thus, flip learning emerges as an application that enables every student to benefit equally from the lesson. Moreover, the mistakes that may occur in student performance despite the videos can also be corrected and developed with the practices performed during the lesson.
In a traditional whole classroom environment, one-on-one time for each student is very limited. However, in flipped learning there is more opportunity for individual time for each student. In this way, students gain the opportunity to be informed by receiving more feedback on the strengths and needs of their performance. Within the scope of this research, the success of flipped learning can be explained by the increased performance awareness due to the increase in the individual time allocated to the students.
With the assistance of the instructional videos, students are able to get ready for lessons a week beforehand. Students also had opportunities to study at the speed of their own learning. It is known that this reduces students' performance anxiety in the course. It is believed that providing a chance for students in a relaxed environment has increased performance awareness.
The impact of the self-assessment in the traditional classroom model was revealed by previous research. In this study, the selfassessment application in the flip learning model increased the performance awareness in such a short period like a week.
Flipped learning is practiced in the fields of science and social sciences for a long time. But the practices in music education are still in
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Keywords: Flipped learning, music education, piano, video lessons, self assessment.
MÜZİK DERSİNDE ÇEVRİLMİŞ ÖĞRENME UYGULAMASININ ÖĞRENCİLERİN ÖZDEĞERLENDİRME DURUMLARINA ETKİSİ *
ÖZET
Öğretmen merkezli klasik sınıf modelinde öğrenme, öğretmenin anlatımıyla sınıfta gerçekleşir ve ev ödevleriyle pekiştirilir. Çevrilmiş öğrenme modelinde ise öğrenmenin bilgi alma ve kavrama aşamalarının teknoloji yardımıyla sınıf ortamının dışına çıkartılması hedeflenir. Bu sayede öğrenciler sınıfa konuyu bilerek gelirler ve sınıf ortamında analiz sentez ve değerlendirme gibi öğrenme basamaklarına ilerlemek mümkün olur. Bu araştırma için yapılmış çevrilmiş öğrenme uygulamasında piyano dersine yönelik öğrenme hedefleri ve konuları belirlenmiş, bu konular zorluk derecelerine göre sıralanarak uygulamaya dönüştürülmüştür. Piyano alanı hem görsel hem işitsel materyal kullanımı gerektirdiği için, çevrilmiş öğrenme uygulamasında öğretim videoları kullanılmıştır. Bu sayede öğrencilerin istenen performansı önceden görerek özdeğerlendirme yapabilmeleri için gerekli somut alt yapı oluşturulmuştur. Bu çalışmanın amacı öğrencilerin piyanoyu doğru çalma konusundaki farkındalık durumlarını iki farklı yöntem kullanarak belirlemektir. Bu hedefe ulaşmak için tek gruplu öntest-son test araştırma deseni kullanılmıştır. Araştırmaya Ankara Üniversitesi Sınıf Öğretmenliği ve Okul Öncesi Öğretmenliği Anabilim Dallarından toplam 98 öğrenci katılmıştır. Öğrencilerle önce klasik sınıf modeli ile sonra da çevrilmiş öğrenme ile uygulama yapılmıştır. Öğrencilerin gelişimlerini isabetli bir biçimde ölçebilmek için tempo, ritim, melodi ve çalış tekniği kategorilerini içeren bir dereceli puanlama ölçeği kullanılmıştır. Çevrilmiş öğrenme uygulamasından sonra uzman puanlamaları ve öğrenci öz değerlendirme formları arasındaki farkın anlamlı bir biçimde azaldığı gözlenmiştir. Çevrilmiş öğrenme uygulamasının öğrencilere performans farkındalığı sağlayarak özdeğerlendirme düzeylerini arttırdığı ortaya çıkmıştır.
Anahtar Kelimeler: Çevrilmiş öğrenme, Müzik eğitimi, Piyano, Videolu dersler, Öz değerlendirme
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Introduction
Learning is an enduring change in behavior or a skill to behave in a given fashion, which results from practice or other forms of experiences (Schunk, 2011) . There is a need for intensive, multi-faceted, planned interactions to ensure effective and sustainable learning. Different kinds of active learning practices are emerging in the field of scientific research in recent years regarding the nature of learning that aim to increase interaction in education. One of these approaches is the Flipped Learning Classroom.
In the flipped learning model, in contrast to the traditional classroom model, information and comprehension stages of learning are aimed to move out of the classroom environment by using technological tools. The purpose of this approach is to transform information obtained in-class time into a higher level learning environment where analysis, synthesis and evaluation are done (Bliemel, 2014; Chen, She, Kameda and Ohno, 2014; Conry and See, 2015; Demiralay and Karataş, 2014; Evseeva and Solozenko, 2015; Ford, 2014; Gaughan, 2014; Nerguizian et al., 2014; Obradovich, 2015; Temizyürek and Ünlü, 2015) .
According to Milman (2012) , the idea of a flipped class is using videotapes, screen recordings or vodcasts etc. to teach conceptual knowledge and organizing efficient classroom time for collaborative activities that increase interactivity rather than introducing a concept into the class. The main purpose of the flipped learning model is to increase the quality of education through face to face interaction (Bergman and Sams, 2014; Sams and Bergmann, 2013) . It is a recommended approach due to the having possibility of unlimited access to the resources and allowing to learn at the individual's own speed (Evseeva et al., 2015; Kim and others, 2014; Roach, 2014; Sarıtaş and Yıldız, 2015; Turan and Göktaş, 2015) .
In many different studies, flipped learning has been shown to enhance learners' success (Baepler et al., 2014; Chu and Sun, 2015; Ford, 2014; Kong, 2014; Liebert et al., 2015) . Thus in such studies learners improved their knowledge and developed their professional skills (Görü Doğan, 2015; Mason et al., 2013; Mclaughlin and Rhoney, 2015; She, Kameda and Ohno, 2014; Turan, 2015) . Additionally, the learners have taken an active role in the process and have increased their participation in the classroom (Chen et al., 2014; Chu and Sun, 2015; Kakasizmos, 2015; Nicolassi, 2014; Roach, 2014) .
In the field of music, it has been determined that flipped classes enable the learners to become more productive since this approach helps learners to reduce performance anxiety (Sever, 2014) . Individuals in the instrument learning process need time to correctly apply a technique they have just recently met. Traditional instrument teaching based on the master-apprentice model that requires the immediate application of the technique after teacher demonstration can increase anxiety of students. Having prior knowledge of the technique and implementation guidelines has increased their performance by lowering levels of anxiety.
The flipped classroom moves the responsibility of knowledge acquisition from teachers to learners. The instructor then becomes responsible for guiding student learning as a facilitator rather than transmitting information. For this reason, the self-awareness of the learner in his / her learning process becomes much more important. Students who are aware of their learning processes and are able to adapt this knowledge to performance are expected to be more successful.
The flipped classroom has three main learning phases: the pre-class phase (content attainment), the in-class phase (content application), and the reflection phase (content evaluation) (Jensen et al., 2015) .
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One of the methods that can be applied in order to increase the self-awareness of the students in pre-class work is self-assessment. Many flipped classroom researchers focus on the pre-class phase where students acquire the knowledge (Lancaster, 2013) . Researchers have suggested activities to optimize learning during the in-class phase too (Lancaster, 2013) . However, even though reflection on learning is a crucial step in developing a self-regulated learner (Zumbrunn, Tadlock, & Roberts, 2011) , little attention has been devoted to the reflection phase of learning in a flipped classroom.
Self-assessment refers to the strategies that can be applied to improve the understanding, evaluation and abilities of students by reflecting the quality of their thinking and behavior in the learning process. Research has been conducted on the effects of self-assessment on learning process in cognitive and constructivist learning, motivation theories, meta-cognition and self-efficacy domains. Self-assessment is also a part of the self-regulatory learning (SRL) strategies.
SRL strategies are vital for having effective learning processes. Additionally, students who have mastered SRL experience higher levels of academic motivation and achievement (Zumbrunn et al., 2011) . SRL combines a student's metacognition, action for learning, and motivation to learn. SRL involves a student's ability to take control of and evaluate his or her own learning (Ormrod, 2012) . Thus, SRL strategies involve self-assessment, reflection, think-aloud questioning, and reciprocal teaching (Zumbrunn et al., 2011) .
According to Shepard (2001) , self-reflection is important for constructing meaning and context in learning. Students organize, evaluate and internalize the information. Self-assessment is a part of this process. Metacognition can be defined as the conscious control of cognitive skills, such as analysing, synthesizing, forecasting, planning and managing time. This includes conscious control of specific cognitive skills such as checking understanding, predicting outcomes, planning activities, managing time and using different learning activities. It is a set of skills that are positively related to increased achievement (Schunk, 2004) . Students need to self-assess when they learn, how much effort they have to spend for success, when they make mistakes, and which learning strategies are useful to them.
Self-assessment improves internal motivation when applied correctly, enables mastery in goal setting, and makes learning more meaningful by increasing awareness (McMillan, Hearn, 2008) . Self-assessment includes self-reflection, self-judgment, learning objectives, and strategies. In selfreflection, conscious thinking is focused to the chains of thought and to the behavior of the performance. Self-judgment is the determination of the stage in the targeted performance path. In order to have self-reflection and self-judgment be occurred, learning objectives should be concrete and clearly defined.
Based on related literature, researchers have found a gap among the triangle of music education, self-assessment and flipped learning. Although there are studies on self-evaluation and music, there was no study found on self-evaluation in music lessons with flipped learning. For this reason, in order to increase the awareness of piano performance level in music lessons the flipped learning model was applied to pre-service teachers studying at the early childhood and elementary school departments in Ankara University, Faculty of Educational Sciences.
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The learning objectives and elements of the flipped learning application were determined and ranked according to difficulty levels that is necessary to build the concrete infrastructure required for students to self-evaluate their playing skills.
Purpose of the Study
Significance of the Research
Music education is a complex educational process involving cognitive, emotional and psychomotor behaviors. Flipped learning has implementations in areas of science for a few years. But it is new at skill oriented fields such as music education. This research is important in terms of testing the effectiveness of the flipped learning approach by transferring it into the music field.
In addition, flipped learning allows individualization of the whole class instruction process and offers opportunity to each individual to learn at his own pace, thereby it repeals the limitations of the practices in traditional educational system.
Methods
Research Design
This study is a pre-experimental design (Karasar, 1991) conducted within a single group pretest-post-test model. In a single group pre-test-post-test model, the independent variable is applied to a randomly selected group. Both pre-test and post-test measurements are applied. The symbolic representation of the model is given below: ____________________ G1 O1.1 X O1.2. ____________________ G1: Study group O1.1: First measurement (pre-test), X: independent variable (training activity),
O1.2: second measurement (post-test)
In the case of O1.2> O1.1 in the model, it is assumed to be originated from X application and evaluated accordingly.
In this study, whether there was a difference between the traditional teaching method and the flipped learning model in terms of students' self-assessment scores and expert evaluations was examined. In order to achieve this aim, a teacher-centered music lesson was delivered to 98 students and self-assessment forms were taken as pre-test. Then flipped learning model was applied to the same students. After this flipped learning practice self-assessment forms of the students were taken
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as a post-test. For the expert evaluation, the student performances were recorded with a video camera. Three field experts examined the records and evaluated them with the rubric. It was determined whether there was a difference between students' and the expert's self-assessment scores obtained on both measures.
Study Group
Ethical Assurances
This research was conducted within a project approved by the Scientific Research Projects Division of Ankara University. Participants were university students who were 18 years old or older. The students enrolled in the sections based upon their class schedule. Demographic information taken and used in this study keep students' identities confidential.
Data Collection Tools
Design of Instructional Videos
It is important to determine a video strategy in educational video preparation by starting with basic steps and presenting it in an engaging and interactive way (Raths, 2014) . According to Janz, Graetz and Kjorlien (2012) and McKnight et al. (2013) , the educational video must be well designed from all angles. A well-designed video can be described as a video that does not contain unnecessary information that will cause cognitive load. A well-designed video uses materials to express the target concisely and as clear as possible without any contradictions.
Initially, the content planning was done in the preparation of the video used in this research. By analyzing the selected pieces in the design of instructional videos, critical tasks have been identified for theoretical topics and practice. The teaching steps of these subjects and tasks are listed as simple to difficult and basic to complex.
A timeline was drawn up in which order the speeches, effects and visuals to take place in the video. Video images were prepared and recorded by the research team. Video recordings were made with GoPro Hero3 Black Edition and Panasonic AC-AG 90 cameras, assembled and made ready using Adobe Premiere Pro programme, and uploaded to YouTube. The video can be accessed by following the links below. For "Yaşasın Okulumuz" https://www.youtube.com/watch?v=jAnp_8faYPY and for the "Postacı" https://www.youtube.com/watch?v=wimLgDh6vfQ
Selection of Songs
During the selection of the songs used in the research, a song repertoire was formed based on school songs that can be played at the beginner level of the piano education. Among the school songs that pre-service teachers in the departments of early childhood and elementary school can use in their professional lives, "postacı" and "yaşasın okulumuz" were selected for this research. Considering the maturation situation, slightly higher pieces were selected for each application.
In the pre test "Postacı" song was used in the traditional application that includes two jumps on a third interval and sequential notes.
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In the post test "yaşasın okulumuz" song was used in flipped learning application that includes two jumps on a fifth interval and sequential notes.
The range of notes in the two songs are within the major sixth interval.
The fingering of the 5th interval jump, which takes place in the first measure and repeats at the end of the "Yaşasın Okulumuz" song, is more difficult than the the fingering of the 3rd interval jump in "Postacı" song. The 1-4 fingering jump in the first measure and the 4th finger shift from G to F notes in the first two measures create a complexity for the beginner players. In terms of duration, the difficulty level of the song "Yaşasın Okulumuz" is greater than the "Postacı" song.
The Rubric: Scoring Key for the Performance Evaluation
Performance evaluation in music can be defined as the data collection process through systematic observation to decide on the individual's skills (Bademci, 1998) . Research and standardization studies have been carried out on performance appraisal since 1950 (Abeles, 1973; Barnes, 2002; Bergee, 1987; Cooksey, 1977; Dalkiran, 2005; Decamp, 1980; Fiske, 1983; Gutsc, 1965; Horowitz, 1994; Jones, 1986; Kidd, 1975; Nalbantoglu, 2007; Nichols, 1985; Saunders and Holohan, 1997; Watkins and Farnum, 1954; Zdinski, 1991) . These studies can be grouped under
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The reliability of the data collection tool was evaluated by 3 domain experts using the rubric to evaluate student performances separately. Table 1 shows the relationship between expert score cards. As seen in the table, the correlation between expert scorers is significant at 0.01 level. According to this result, inter-rater agreement is high so the scoring is reliable.
Implementation Implementation 1 Pre-test
In the traditional classroom environment, the "Postacı" piano arrangement was given to the students and study techniques were explained. As a requirement of the traditional class model, the teaching of the song was done during the class time. The tones, keys, finger numbers and technique in the score were repeated and a question-answer section was created to eliminate the information deficiencies of the students. Students were asked to study individually for one week in line with the directions and practiced to perform during the next lesson. A week later, the rubric was presented to the students to assess their performances. Following the presentation, the students played "Postacı" song and their performances were recorded. At the end of the performance, students were asked to assess themselves through the rubric.
Implementation 2 Post-test
Unlike the first implementation, this time the Flipped Learning model was applied. Instructional videos prepared for the "Yaşasın okulumuz" piece were delivered to the students one week before the lesson and they were told to come to the class prepared to play the song with the directions provided in the video.
In the flipped classroom there were 20 instruments available for piano practising at the same time. Students have found the opportunity to practise songs in the classroom with their headphones on. At that time, the teacher observed the students' work by walking among them and gave feedback. In addition, students have the opportunity to interact with each other and work on their pieces.
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Data Analysis
The data obtained from the scores of students and field experts were analyzed through SPSS 20 program. When the data were examined, the skewness and kurtosis values of the pre-test and posttest point distributions were found to be between the normal distribution boundaries (+1, -1) . When the values of kurtosis and skewness were examined through histograms and Kolmogorov-Smirnov test, it was seen that the normal distribution was not completely matched. Due to this finding and graded rankings included in the rubric, the researchers decided to use a nonparametric Wilcoxon analysis. Based on the high difference in scoring between field experts and students, the method was not successful. Narrow differences between the expert and student scores indicated that the method was successful. In other words, the students were more aware of their performances.
The high degree of scoring differences between field specialists and students means that the method was not successful. The fact that the differences between expert and student scores were small indicating that the applied method made students more aware of their own performances.
Results
In this study, whether there was a meaningful difference between student and expert evaluations when using the self-assessment form (rubric) between traditional note teaching method and flipped learning application was examined in terms of various variables. The rubric used for the research included tempo, rhythm, melody and finger technique sub-dimensions. Below, the findings are presented for each sub-dimension:
Differences Between Expert and Students' Evaluations in Terms of Tempo
Findings regarding the tempo analysis of the difference between self-assessment and expert scores are given in the following table. When the table is examined, it is seen that the negative row average is higher than the positive row average. This finding is an indication of the increase in the level of awareness after the final test (flip learning). The results of the analysis showed that the difference between pre-test and post-test was significant (z = -3.39, p <0.01). In other words, the level of differences between expert and student self-assessments decreased, flip learning method was effective at medium level (0,34), and students became more aware of their own performance levels in terms of tempo.
Differences Between Expert and Student Evaluations of Rhythm
Findings regarding the analysis of the differences between the self-assessment and the expert's scores in terms of rhythm are given in the following table.
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Volume 12/18 When the table is examined, it is seen that the negative row average is higher than the positive row average. This finding is an indication of the increase in awareness level after the final test (flip learning). The results of the analysis show that the difference between pre-test and post-test is significant (z = -4.71, p <0.01). In other words, the differences between the expert and the students' self-assessment decreased, the flip learning method was effective at a level close to the upper limit of the medium level (0.48) and students became more aware of their working rhythms.
Differences Between Expert and Students' Evaluations in the Rendering of Melodies
Findings regarding the tempo analysis of the differences between self-assessment and expert scores are given in the following table. When the table is examined, it is seen that the negative row average is higher than the positive row average. This finding is indicative of the increase in awareness level after the final test (Flip learning). The results of the analysis show that the difference between pre-test and post-test is significant (z = -3,31, p <0,01) . In other words, the difference between expert and students' selfassessment scores decreased, the flip learning method was effective at moderate level (0,33), and the level of awareness of whether students were playing the melodies correctly increased.
Differences Between Expert and Students' Evaluations in Terms of Finger Technique
Findings regarding the analysis of the difference between self-assessment and expert scores in terms of finger technique are given in the following table. When the table is examined, it is seen that the negative row average is higher than the positive row average. This finding indicates an increase in awareness level after the final test (Flip learning). The results of the analysis show that this difference between pre-test and post-test is significant (z = -3.68, p <0.01). In other words, the difference between expert and students' self-assessment scores decreased, and the flip learning method was effective at the medium level (0,37) and the level of awareness of students not playing with the right technique and finger numbers increased.
Differences Between Expert and Students' Evaluations in Terms of Overall Evaluation
Findings related to the analysis of the differences between the self-assessment and expert evaluation scores in terms of total scores are given in the following table. When the table is examined, it is seen that the negative row average is higher than the positive row average. This finding is an indication of the increase in awareness level after the final test (flip learning). The results of the analysis show that the difference between pre-test and post-test is significant (z = -4.67, p <0.01). In other words, the difference between expert and students' selfassessment scores decreased and the flip learning method was effective at a level close to the upper limit of medium size (0,47) and the level of awareness of students playing with correct tempo, rhythm, melody, technique and finger numbers increased.
Results and Discussion
After the traditional classroom model and flipped learning sessions have been implemented, the difference between expert and students' evaluations has been closed in favor of flipped learning in terms of the tempo, rhythm, melody and finger technique sub-dimensions of the rubric. In other words, after the flip application, the difference between students' own scores and the performance evaluation scores of the experts significantly decreased. This result showed that with the application of flipped learning model, students have developed a higher level of awareness regarding their playing performance.
Although there is a wide range of separate resources on self-assessment and flip learning in related literature, no publication has been found on the effect of flipped learning on self-assessment. Bultzler (2016) has focused on self-regulatory strategies in flip learning but has limited these
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In order for the self-assessment process to be successful, it is necessary to state the expected performance from students and sub-dimensions of the performance clearly (McMillan, Hearn, 2008) . In this way, students can better assess their own performances. The instructional videos prepared within the scope of this research were delivered to the students one week before. The content of the videos includes both theoretical and practical information. The last part of the video shows the final expected performance from the students. In this context, it can be said that flipped learning has provided self-assessment skills and performance awareness for students in terms of clearly providing expected performance and sub-dimensions of the performance.
With the assistance of the instructional videos, students are able to get ready for lessons a week beforehand. Students also had opportunities to study at the speed of their own learning. It is known that this reduces students' performance anxiety in the course (Sever, 2014) . It is believed that providing a chance for students in a relaxed environment has increased performance awareness.
The impact of the self-assessment in the traditional classroom model was revealed by previous research. In this study, the self-assessment application in the flip learning model increased the performance awareness in such a short period like a week.
Flipped learning is practiced in the fields of science and social sciences for a long time. But the practices in music education are still in its infancy period. With this research, flipped learning has been transferred to the field of music education that includes cognitive and psychomotor skills. It is thought that adapting flipped learning to other areas of music and examining its effectiveness will enhance the quality of education.
Within the context of this research, flipped learning is addressed in the context of selfassessment. In future studies, peer assessment and high-level performance evaluation studies can be added into scopes of research.
